Vocabulary learning is crucial in second language acquisition. How to motivate and promote students' vocabulary acquisition in the process of teaching has long been viewed as a key task in the field of SLA. Based on Involvement Load Hypothesis, two college English classroom listening tasks are designed in this study for the purpose of investigating subjects' performance in L2 incidental vocabulary acquisition word gain. Then raw data collected from the experiment are processed by SPSS 13.0. The results of the study support Involvement Load Hypothesis, i.e. tasks that induce higher involvement load surpass remarkably lower-involvement-load tasks in IVA word gain and retention.
INTRODUCTION
Vocabulary learning has been considered as a crucial element in learning second language because absence of vocabulary may impede successful transmission of meanings completely [1] . Language learners usually adopt an intentional way, such as rote repetition or vocabulary exercises, to acquire or memorize vocabulary. However, words in large quantities can also be acquired during the process of reading, listening in L2, or processing L2 for communicative purposes. In these circumstances, the "picking up" of L2 words is usually referred to as incidental learning. Lots of studies on incidental vocabulary acquisition reported that a variety of factors contribute to successful retention of words. But, there were no definite criteria to determine what formed the depth of processing, and which depth was deeper than another one.
On the basis of the analyses of studies surveyed by other researchers as well as the studies conducted by themselves, Laufer & Hulstijn (2001) proposed the Involvement Load Hypothesis, a motivational-cognitive construct of involvement that consists of Need, Search and Evaluation. Based on the combination of the presence or absence of Search and the absence or presence and the strength of Need and Evaluation, the involvement load of a task can be calculated as an involvement index. The higher involvement index shows that task-induced involvement load is deeper, which means the task is more effective for learners to gain and to retain vocabulary than the less involvement index is.
However, most of the studies designed on the basis of task-induced involvement load put stress on the incidental vocabulary learning via reading. That's why we've got a strong motivation to study students' performance via listening based tasks to see whether listening task with higher degree of involvement load leads to better word gain and retention.
.Research hypotheses
The present study is conducted to empirically test the validity of the Involvement Load Hypothesis proposed by Hulstijn & Laufer [2] . Because of the differences in the involvement loads of the two investigated tasks in the current study, the author formulated two hypotheses which are aiming at investigating the impact of two possible moderator variables on students' retention of target words.
Hypothesis 1: Other factors being equal, task with a higher involvement load is more effective for vocabulary retention than tasks with lower involvement load, i.e. in the immediate posttests, the retention scores of DCR Group is higher than that of LCR Group. (Note: DCR Group is short for Dictation-checking and listening in details-reading aloud after the speaker group; LCR Group is short for Listening comprehension questions-checking and listening in details-reading aloud after the speaker group.) Hypothesis 2: Involvement loads have delayed effect on vocabulary retention, that is, in the delayed posttests, the retention scores of DCR Group is higher than that of LCR Group. But because of the 'time' effect, the immediate posttests yield better word gain than the delayed posttests.
Participants
The participants are 68 first year non-English majors from Zhixing College of Northwest Normal University. Two natural classes with 34 subjects in each class are made sure to be identical in English proficiency. And later their scores for vocabulary size and listening comprehension are collected and Independent-samples T tests are performed to compare means of scores between the two groups in case of the difference between two groups. The results we got are as follows; (1) when comparing students' scores for English Entrance Exam we got F=.281, p=.473 >.05; (2) the result we got when comparing students' scores in vocabulary size are F= 1.980, p=.380 >.05; (3) and the datum we got after the comparison of students' scores for listening comprehension are F=2.384, p=.207 >.05. Therefore, we are assured that there is no difference between the two groups from the viewpoint of statistic relationship.
Instruments
The instruments of the present study cover, firstly, pilot test to select the target words and probe materials; secondly, vocabulary test and listening comprehension test; thirdly, two orienting tasks inducing varied loads of involvement; and finally an immediate target word gain test followed by a delayed word retention test as well as a questionnaire.
Stimulus tasks
Two orienting tasks with varied involvement loads are set for investigation. The listening materials used in the two tasks are the same.
Task One：Dictation-Checking and Listening in details-Reading aloud after the speaker. Task Two ： Listening comprehension questions-Checking and Listening in details-Reading aloud after the speaker.
In DCR task, there is a moderate need, because the need to get to know the meaning as well as the form of the target words is imposed by the task; moderate search, because as in DCR task, all the target words are not glossed out and subjects have to ask their teacher to explain the meaning of the new words to them; no evaluation, because there is not any chance for them to compare and decide on the meaning of the word in comparison with different words or different senses of the same word, so the involvement index is 2. In LCR task, there is a moderate need, for the need to learn the target words is imposed by the task, no search, for all the target words have been glossed for them; no evaluation, for there is not any chance for them to compare and decide on the meaning of the word in comparison with different words or different senses of the same word, so the involvement index is 1
Procedures
Procedures in this study include a pilot study, two pretests, the main study and a questionnaire. The duration of the experiment is four weeks. The pilot study and pretests are conducted in the first and the second week. The main study is carried out in the third week and the delayed test of the main study and the questionnaire are carried out in the last week.
Results
The results of the immediate as well as delayed IVA ward gain and retention of LCR group and DCR group are displayed in the following tables. Table 1 reveals the general retention scores of ten target words that both LCR Group and DCR Group obtained in the immediate tests. It presents, first of all, that the total number of the sample is 68 with 34 subjects in each group. Then we see that the Mean scores of LCR and DCR Groups are 4.4 and 5.4 respectively. That is to say, on average, students in LCR Group remember 44% of the total number of the words tested, while students in DCR Group remember 54% of the total number of the target words. With this result we see a preliminary tendency that subjects in DCR Group perform better IVA word gain than their counterparts in LCR Group. Table 2 shows the general retention scores of the delayed tests made by LCR Group as well as DCR Group seven days later after the immediate tests. The sample number is still 34 in each group. And as we can see the Mean score made by LCR Group is 3 and the Mean score gained by DCR Group is 4.1, Which shows a preliminary tendency that, in the delayed tests, subjects in DCR Group still remember more target words than their counterparts in LCR Group. In order to have a further understanding of the task-induced involvement-load effect on L2 IVA word gain, we introduced Independent-samples T-test to examine the statistical relationship between the tasks with different involvement loads and the target word gain of the subjects. From Table 3 we can get a more detailed observation of the group difference in immediate posttests. The significance value p=.032, which is under the 0.05 level, indicates that significant difference does exist between LCR Group and DCR Group in their induced involvement load effect on immediate IVA gain performance. As is shown in the above table, the group difference p is 0.043 in the delayed test. Since it is still under the 0.05 level, we acknowledge the significant difference between LCR Group and DCR Group in their induced involvement load effect on delayed IVA retention tests. To conclude, statistical results in the above two tables show that DCR task, the task with higher involvement load, generate much higher word gain as well as word retention than that of the lower-involvement-load LCR task.
Discussions
Research findings show that EFL learners can incidentally and effectively acquire new words in college English listening class through tasks with different involvement load. As is shown in Table1 & 2, the group with higher involvement load performed better in both immediate and delayed tests. Therefore, we justify Hypothesis 1. As to the relationship between the immediate and delayed posttests within one group, Table  3& 4 show that within in one group subjects do suffer a decrease in their mean scores between the immediate and delayed posttests. Since the delayed posttests are conducted seven days after the immediate posttests, we, as most researchers do, think that the drop of subjects mean scores in the delayed posttests is due much to memory decay. As a result, together with the findings in the above paragraph, we justify Hypothesis 2.
Conclusion
The present study is designed to explore whether the Involvement Load Hypothesis can also be applied to listening practice in real college English listening classroom. The probe work is completed by conducting experiment between two parallel classes of non-English majors, who are treated with tasks of different involvement load. The results are in accordance with Laufer & Hulstijn's Involvement Load Hypothesis.
To conclude, firstly, tasks that induce higher involvement load surpass, remarkably, lower-involvement-load tasks in IVA word gain and retention, and secondly, the immediate posttests yield better L2 IVA word gain than the delayed posttests as a result of memory decay.
